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This book is your road map to using Writers in Residence, volume 2.  
You will find all the tools you need to do the following:

Writers in Residence  
TAKES THE PAIN OUT OF  
Teaching Kids to Write! 

make a  
daily schedule 

keep track  
of progress

explain  
assignments

evaluate your  
child’s work

How to Use the Answer  
Key and Teaching NOtes
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Answers
This book contains answers or sample answers for the following 
student activities from the Student Text and Workbook:

Teaching Notes
This section lists all activities in each unit where students are 
instructed to ask a parent, teacher, or writing coach to assist them. 
I also explain the overall goal of each writing assignment, highlight 
activities that require you to plan ahead, and provide background 
information about the major topics in each unit.

Writers in Residence

Answers

72

Rhyme It
shirt elbow forget grew choirpert

squirt

assert

subvert

yurt

convert

blurt

spurt

dessert

willow

show

sew

ago

banjo

glow

know 

dough

meadow

barrette

duet

clarinet

pet

threat

debt

vet

outlet

sunset

construe

new

blue

woo

statue

subdue

cashew

glue

shampoo

shire

flier

prior

buyer

higher

conspire

umpire

tire

fryer

Directions: Write an alliterative sentence for each of the words listed below.Answers will vary. Sample answers are provided.

Alliterate

kite The king’s kite, cut loose by the count, climbed above the clouds, careening and cartwheeling as it went.peppermint Peter was pleased to passionately partake of the peppermint pie.
mud Munching marshmallows, the mischievous mouse marched through the mud to the mansion for more treats.

rodeo The redheaded cowboy returned to the rodeo with rare reluctance, no longer raring to risk his life.
bake Beverly’s beautiful boss will bake a Boston cream pie before 

breakfast.

Writers in Residence
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Unit 1
MODULE 1

1.7 Test 1: Who Said It?

Directions: What kinds of occupations, education, or experiences would help a person 

become an expert about different types of wildlife in your state? Discuss this with a parent, 

teacher, or writing coach, and write your ideas on the lines provided.

Answers will vary. Sample answers are provided.

Some occupations that would help a person become a wildlife expert are park 

ranger, wildlife rescue center worker, wildlife rehabilitator, ecologist, wildlife 

biologist, fishery technician, environmental scientist, wildlife veterinarian, 

zookeeper, and game warden. An expert in wildlife might have education in 

biology, ecology, wildlife management, zoology, or botany. A person might 

have experiences such as volunteering at a wildlife rescue center or a state 

park, bird watching, or working as a trail guide.

MODULE 3

3.5 When and Where to Cite

Directions: Write “yes” or “no” in the column on the right to indicate whether the 

information must be acknowledged or not. 

To Cite or Not to Cite, That Is the Question

Information
Yes or No

the average height, weight, and lifespan of your animal in 

sentences you write in your own words

no

a story about rehabilitating an injured animal you find online, 

rewritten in your own words

yes

suggestions for viewing your animal in the wild from your interviewee yes

quotes about your animal’s habits from one of your library books yes

Writers in Residence Answers
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MODULE 4

4.12 Word Sleuth

Directions: Use a thesaurus to find several synonyms for each of the words in the chart on 
the next page. Choose words that are new to you and list them on the chart. 

Answers will vary. Sample answers are provided.

Word Sleuth Synonyms

Word Synonyms

problem (n.)
conundrum, predicament, hitch, misfortune, mishap, 
quandary

friend (n.) confidante, ally, associate, crony, compadre, sidekick

field (n.) meadow, pasture, paddock, grassland

happiness (n.)
merriment, gaiety, joviality, jollity, glee, exuberance, 
exhilaration, rapture, jubilation 

break (v.) shatter, fracture, splinter, fragment, perforate

laugh (v.) chortle, guffaw, titter, snicker, yuk, cackle, twitter

cut (v.) gash, slash, lacerate, sever, graze, nick, incise, score

bright (adj.) scintillating, luminous, radiant, lustrous, vibrant

wet (adj.) moist, saturated, soggy, waterlogged

blue (adj.) azure, cobalt, sapphire, indigo, aquamarine, cyan

activities where one correct 
answer is required

activities where answers may 
vary, but a set range of answers 
is acceptable

activities where a student is 
asked to give examples
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Rubric  
Point System: 

5 points – This is the 
best I’ve ever done.

4 points – This is a 
strength in this piece.

3 points – I improved 
here in this assignment.

2 points – I remembered 
to pay attention to this.

1 point – I need to 
improve in this area.

Student’s Rubric for “Into the Wild”

Traits of Good Writing
Points 
Earned

Word Choice
• All my nouns are as specific as they can be.*

• I used vigorous verbs to describe the action.*

• I chose adjectives and adverbs that add descriptive 
details.*

• I used interrogative adverbs and interrogative 
pronouns to create questions about my animal.

Conventions
• I properly documented my sources in the body of 

my report.

• I properly documented my sources in the 
bibliography.

• I properly alphabetized my list of sources in the 
bibliography.

• I followed the rules for capitalization carefully, 
especially in my titles.

• I punctuated my direct quotations correctly.

• I punctuated the end of each sentence correctly, 
including my questions.*

• I checked to make sure all my words are spelled 
correctly.

Total

Unit 1: 120 points possible

Writers in Residence  
TAKES THE MYSTERY OUT OF EVALUATING 

What Your Kids Write! 

A rubric is a special checklist  

for evaluating and grading writing  

or other projects.

Rubrics for both the student 
and reviewers are specifically 
designed to match each unit’s 
writing assignment.

The Student’s Rubric for 
each unit appears in the 
introduction and again in the 
last module of the unit in the 
Student Text and Workbook. 
The Student’s Rubrics are 
reproduced for your reference 
on pages 118–228 of this book.

Rubrics
Use the Student’s Rubric at the 
beginning of each unit in the Student 
Text and Workbook to direct your 
child’s attention to the requirements 
of each writing assignment.

The rubric is organized using the six traits 
of good writing. See pages xxii–xxxiii  
of the Student Text and Workbook 
and page 20 of this book for more 
information about the six traits writing 
model.

Bulleted points tell students the specific 
characteristics of each trait to include in 
the assignment.
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Rubric  
Point System: 

5 points – This is the 
best I’ve ever done.

4 points – This is a 
strength in this piece.

3 points – I improved 
here in this assignment.

2 points – I remembered 
to pay attention to this.

1 point – I need to 
improve in this area.

Scoring
The five-point 
rubric scoring 
system emphasizes 
“progress, not 
perfection” as the 
goal.

Student’s Rubric for “A Fantastical Tale  
of Extraordinary Exploits”

Traits of Good Writing
Points 
Earned

Ideas
• I created a fantastical setting. 4

• I included details and dialogue that reveal the 
setting to my readers at the beginning of the story. 3

• I developed a plot with a main problem that is not 
too big or too small to be introduced and resolved 
in my story.

4

• I created a main character that my readers care about. 3
• I created a cast of characters that includes talking 

animals or imaginary creatures. 3

Organization
• I created an opening hook that engages my 

readers’ interest and attention.
4

• I included an inciting incident that introduces the 
main problem. 5

• Each sentence fulfills a clear purpose in the 
paragraph. 3

• My plot includes exposition, rising action, climax, 
falling action, and resolution. 3

Voice
• I created a narrator with a distinct voice. 3

• I used a consistent point of view throughout the story. 4
• I gave my major characters distinct voices that 

reveal their character traits. 3

• I chose words for their connotations and used 
punctuation to add meaning, emotion, and cadence 
to my narrator’s and other characters’ voices.

4

Sentence Structure
• I used transitions to connect my ideas or signal my 

readers about what is coming next.*
5

• I varied the length of my sentences to show when 
my characters are speaking slowly and when they are 
speaking more quickly.

4

Word Choice
• All my nouns are as specific as they can be.* 3

• I used vigorous verbs to describe the action.* 4
• I chose adjectives and adverbs that add descriptive 

details.* 4
• The antecedents of pronouns are clear and nearby. 3

Conventions
• I followed the rules for capitalization carefully.* 5

• I properly punctuated the dialogue between 
characters.* 3

• My pronouns are in agreement with other parts of 
the sentence. 4

• I checked to make sure all my words are spelled 
correctly. 5

Total 86

Unit 4: 115 points possible

Student’s Rubrics help students learn how 
to evaluate their own writing and track their 
progress. Students discuss the strengths and 
weaknesses of each piece with a parent, 
teacher, or writing coach before deciding how 
many points they should receive.

The rubrics for later units expand as new traits 
are introduced and previously taught traits and 
skills are reinforced and practiced. 

A reviewer’s version of each 
rubric is provided in the 
appendix of the Student 
Text and Workbook and 
in the back of this book. 
Parents, teachers, and 
other readers can use 
Reviewer’s Rubrics to to 
give the student feedback 
on each completed writing 
assignment. (Only the points 
earned on the Student’s 
Rubric, however, are filled in 
on the Journeyman Log.)

Students may fill in their total 
points on the Journeyman 
Log in the appendix of the 
Student Text and Workbook.
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Checklists
Use the checklist at the end of each module in the Student Text and 
Workbook to direct your child’s attention to every task that must be 
completed in the module.

Student Copies
The checklist at the end of each 
module in the Student Text and 
Workbook helps students to 
stay on track and to complete 
all assignments.

Student Tasks
The checklist includes every 
task the student must complete 
in the module.

Scoring System
After students complete each assignment in the module, 
a parent, teacher, or writing coach should use the  
six-point scoring system to award points based on  
their effort and quality of work. Students may fill in  
the points they are awarded on the Journeyman Log in 
the appendix of the Student Text and Workbook.

Parent Copies
The checklists are reproduced 
on pages 140–175 of this 
book. Use these checklists to 
track progress and evaluate 
student work.
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Guidelines for Evaluation
A guiding principle of the Writers in Residence series is “progress, not perfection.” 

With this in mind, begin any evaluation of your child’s work by considering his or her 
age and experience. Your feedback and the points you may award should always be 
based on a comparison of this work with your child’s prior work. Use the point systems 
for both the rubrics and checklists to set a standard for the student to reach toward.

Targeted Feedback + Praise = Progress

For maximum benefit, any evaluation of the student’s work should 
be accompanied by targeted feedback. Targeted feedback is specific and 
concrete. For example, you might say, “The verb rambled in this sentence 
is very strong. I can picture the action precisely. Can you think of a verb to 
replace said in the next sentence that is just as precise?”

Praise—such as “This is excellent!” or “You’ve worked very hard, and 
I am so pleased”—is important, but this is not feedback. Praise is a source 
of encouragement—a gift we should give generously to our children. However,  
praise in the absence of targeted feedback doesn’t help kids improve; it only helps  
them to keep putting forth effort. You will notice that the checklist point system is 
based on quality and effort. Parents, teachers, and writing coaches help students reach 
both of these goals with the powerful combination of praise and targeted feedback—
and that produces progress.

Talk about It, Talk about It, Talk about It

So how should you proceed when a student’s answer is 
wrong or wide of the mark? Simply talk about it—a lot. Ask 
questions, draw the student out, and try to get to the bottom 
of his or her erroneous thinking or lack of appropriate 
effort. Use the assignments in WIR as discussion starters. 
If students know you will devote time to talk with them 
as you evaluate the quality and effort of their work, they 
will put more time into the task in the first place. Where 
parents, teachers, and writing coaches commit their time 
shows students what is most important. So distribute 
your time wisely.

Tell me more about 
why you chose  
this answer.

I got my idea  
from this page. 
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Week Day 1 Day 2 Day 3 Day 4

1 Introduction 

Welcome to Writers 
in Residence!

Spotlight on 
Christian Writers

Infographics

Study and discuss 
the infographics 
(pages xxii–xxv) 

Intro to Unit 1

Read and discuss 
“Meet Sherri 
Seligson ”

Read “Introduction: 
Into the Wild ”

Note “Plan Ahead ”

Study the rubric 

Module 1

Writer’s Questions

Sneak Peek

1 1 – 1 4

2 Module 1

1 5 – 1 8

Module 1

1 9 – 1 11

Module 1

1 12 – 1 13

Module 1

1 14 – 1 15

3 Module 1

1 15 – Checklist 1

Module 2

Writer’s Questions

Sneak Peek

2 1 – 2 4

Module 2

2 5 – 2 7

Library Visit

Module 2

2 8 – 2 9

4 Module 2

2 10 – 2 11

Module 2

2 12 – 2 14

Module 2

2 15 – 2 17, 2 20

Module 2

Study

5 Module 2

Study

Module 2

Study

Module 2

2 18 – 2 19

Module 2

2 19

Field Trip

6 Module 2

Finish 2 20 – 
Checklist 2

Module 3

Writer’s Questions

Sneak Peek

3 1 – 3 4

Module 3

3 5 – 3 6 

Module 3

3 7 – 3 8

7 Module 3

3 9

Module 3

3 10

Module3

3 11

Module 3

3 12 – Checklist 3

Suggested Daily Schedule

Note: Some assignments are allotted more than one day for completion. Also, many students may wish to 

invest more time in writing assignments that especially interest them. Please allow students to spend as much 

time on an assignment as they like. Writing a lot is more important than sticking to the suggested schedule. 

Activities that require planning ahead are highlighted in blue.
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Suggested Daily Schedule

Suggested Daily Schedule

Week Day 1 Day 2 Day 3 Day 4

8 Module 4

Writer’s Questions

Sneak Peek

4 1 – 4 3

Module 4

4 4 – 4 5

Module 4

4 5 – 4 7

Module 4

4 8 

9 Module 4

4 9 – 4 10

Module 4

4 10

Module 4

Do 4 11 over the 
next week 

4 12 – Checklist 4

Unit 1 Review

10 Intro to Unit 2

Read and discuss 
“Meet Jenny L  
Cote ”

Read “Introduction: 
Making the Case ”

Study the rubric 

Module 5

Writer’s Questions

Sneak Peek

5 1 – 5 4

Module 5

5 5 – 5 6

Module 5

Finish 4 11 

5 7

11 Module 5

5 8 – 5 9

Module 5

5 10 

Interviews

Module 5

5 11

Module 5

5 12 – Checklist 5

12 Module 6

Writer’s Questions

Sneak Peek

6 1 – 6 4

Module 6

6 5

Module 6

6 6 – 6 7

Module 6

6 8 – 6 9

13 Module 6

6 10

Module 6

6 10

Module 6

6 11

Module 6

6 12

14 Module 6

6 13 – Checklist 6

Module 7

Writer’s Questions

Sneak Peek

7 1 – 7 3

Module 7

7 4 – 7 5

Module 7

7 6 – 7 7
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Suggested Daily Schedule

Week Day 1 Day 2 Day 3 Day 4

15 Module 7

7 8 – 7 9

Module 7

7 10

Module 7

7 11 – Checklist 7

Module 8

Writer’s Questions

Sneak Peek

8 1 – 8 3

16 Module 8

8 4

Module 8

8 5 – 8 7

Module 8

8 7 – 8 8

Module 8

8 9 – 8 10

17 Module 8

8 11 – 8 12

Module 8

8 13 – 8 15

Module 8

8 15 – Checklist 8

Do 8 16 over the 
next week 

Unit 2 Review

18 Intro to Unit 3

Read and discuss 
“Meet Phil Lollar ”

Read “Introduction: 
Poetry Jam ” 

Study the rubrics 

Module 9

Writer’s Questions

Sneak Peek

9 1 – 9 3

Module 9

9 4 – 9 6

Module 9

Finish 8 16 

9 6 – 9 7

Begin memorizing 
“The Eagle ”

19 Module 9

9 8 – 9 9

Recite “The Eagle” 
this week 

Module 9

9 10

Module 9

9 11 – 9 12

Module 9

9 12 – 9 13

20 Module 9

9 14 – Checklist 9

Module 10

Writer’s Questions

Sneak Peek

10 1 – 10 3

Module 10

10 4 – 10 5

Module 10

10 6 – 10 7

21 Module 10

10 8

Module 10

10 9 – Checklist 10

Module 11

Writer’s Questions

Sneak Peek

11 1 – 11 3

Module 11

11 4 – 11 5
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Suggested Daily Schedule

Suggested Daily Schedule

Week Day 1 Day 2 Day 3 Day 4

22 Module 11

11 6 – 11 7

Module 11

11 8 – 11 9

Module 11

11 10

Module 11

11 11 – Checklist 11

23 Module 12

Writer’s Questions

Sneak Peek

12 1 – 12 3

Schedule your 
poetry jam 

Module 12

12 4 – 12 5

Module 12

12 5 – 12 7

Module 12

12 8 – 12 10

24 Module 12

12 11

Module 12

12 12

Module 12

12 14 – Checklist 12

Do 12 13 over the 
next week 

Unit 3 Review

25 Intro to Unit 4

Read and discuss 
“Meet Andrew 
Peterson ”

Read “Introduction: 
A Fantastical Tale 
of Extraordinary 
Exploits ” 

Note “Plan Ahead ”

Study the rubric 

Module 13

Writer’s Questions

Sneak Peek

13 1 – 13 3

Module 13

13 4 – 13 5

Module 13

Finish 12 13 

13 6 – 13 7

26 Module 13

13 7 – 13 8

Module 13

13 9

Module 13

13 10 – Checklist 13

Module 14

Writer’s Questions

Sneak Peek

14 1 – 14 4

27 Module 14

14 4 – 14 5

Module 14

14 6 – 14 7

Module 14

14 8

Module 14

14 8
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Suggested Daily Schedule

Week Day 1 Day 2 Day 3 Day 4

28 Module 14

14 8

Module 14

14 8 – Checklist 14

Module 15

Writer’s Questions

Sneak Peek

15 1 – 15 2

Module 15

15 3 – 15 4

29 Module 15

15 5 – 15 6

Module 15

15 7

Module 15

15 8

Module 15

15 9 – Checklist 15

30 Module 16

Writer’s Questions

Sneak Peek

16 1 – 16 3

Module 16

16 4

Module 16

16 5

Module 16

16 6

31 Module 16

16 7 – 16 8

Module 16

16 8 – 16 9

Module 16

16 10 – 16 11

Do 16 12 over the 
next week 

Module 16

16 13 – Checklist 16

32 Unit 4 Review Final Review Final Review Final Review
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Welcome, parents, teachers, and writing coaches! This introduction includes an overview of the 

teaching philosophy and methods used throughout the series.

Why Writers in Residence Is Unique
Many writing programs ask students to produce four traditional forms of writing: personal, expository, 

persuasive, and narrative. But authentic writing tasks (the kinds we engage in as adults) rarely fall 

exclusively into any one of these categories. Rather, most adult writing requires us to combine several 

forms of writing to achieve our intended purpose and to connect with our readers. The assignments in the 

Writers in Residence series reflect this reality. Over the course of the program, students will learn about and 

practice the types of writing that adults regularly use for work and for pleasure. At the same time, they 

will master the concepts and skills necessary to be ready for college by the end of high school.

Each unit features one or more expert models from professional writers, including some well-known 
authors. Students study specific aspects of the author’s craft and then use the model as an inspiration for 
their own writing assignments.

These are the four types of writing tasks in the Writers in Residence series:

I Remember

These writing prompts ask students to write about experiences they have had. They correlate roughly 

with the traditional personal narrative. Memories and experiences are a rich source of ideas for expert 

writers. Here is the wellspring of our life stories—unique tales that God is authoring for His purposes and 

His glory. Not only will students learn to tell the tales that set their lives apart from all others, but they 

will also learn to think reflectively about the meaning and purpose of these events—and perhaps through 

the process figure out what God is calling them to next.

I Imagine

These writing prompts are high-interest creative writing assignments. Here students begin to study expert 

models of fiction closely and learn to include the elements of fiction in their own stories. At the same 
time, they see that authors often draw on their own memories and experiences as a springboard for many 
of the stories they weave. Students also learn that a narrative arc is an important strategy writers use to 
keep readers reading even in a research or argument paper.
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I Investigate

These writing prompts introduce research skills and research writing, but with a twist: The research 

projects in WIR mirror the world of journalism, where field research and interviews are essential sources 

of information. Students also learn how to detect bias in their sources and their own writing. Finally, 

young writers learn how to include (not suppress) their own voices in what they report.

I Think

These writing prompts teach students the fundamental elements of argument writing, of which persuasive 

writing is only a subset. In an argument essay, an author takes a position and defends it with logical 

reasoning, facts, apt examples, and details. This is the mode of discourse in an academic setting and the 

most important type of writing students must master if they want to have their ideas considered in a college 

classroom or the broader culture. Further, learning to write cogent arguments is the best way to help 

students think more deeply and critically about the ideas, philosophies, and claims circling around them. 

How to Make WIR Work  
for Your Students
WIR is designed to be flexible. Please take advantage of this 

and set reasonable expectations for each student who uses 

the Writers in Residence series. WIR is challenging but not 

developmentally inappropriate. Challenge is good. Kids need to 

break a cognitive sweat if learning is to take place. They need 

a sense of accomplishment if we want them to take pride in 

their achievements. However, overchallenging children can be 

detrimental. They must feel successful, not frustrated. Because of age and developmental readiness, some 

students will complete a volume in a year; other students may need a year and a half. It is important that 

students enjoy the writing process and find pleasure in their creative endeavors. Use this priority as a 

guide to help you set the standard for each child. “Progress, not perfection” should always be the goal.

You can use the Writers in Residence series in several different ways to fit your family’s overall needs 
and each child’s readiness and interests:

1. The target age group for volume 1 is fourth grade and up. The target age group for volume 2 

is fifth grade and up, and so forth. You can use WIR with several different children at multiple 

grade levels at the same time. Be sure to adjust your expectations of each child accordingly. You 

can start the program with a student who is reading chapter books independently.

“Progress, not 
perfection” should 
always be the goal.
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2. The program is thorough and systematic. It introduces new terms and concepts and gives 

students opportunities to practice using them. Exposure is the intention in the lower-level 

volumes; mastery is the goal in the upper-level ones. Lessons build on previously taught 

concepts and skills. Ideally, students should complete all the modules in a volume before moving 

on to the next volume, regardless of their age.

3. How students complete that work is your choice. WIR includes a lot of questions. For a younger 

child, writing out answers to all the questions may become a tedious chore. You don’t have 

to require this. It’s fine to just talk about some or all of the questions together. In many cases, 

discussing the writing process and decisions with a student is the best way to help him or her 

grow as a writer.

4. Students should attempt all the writing assignments since later volumes build on previously 

taught material. However, if an assignment is too easy, it is fine to ask a student just to read 

through the material or modify the assignment to create greater challenge or interest. If an 

assignment is too challenging, it is fine to modify it.

5. The suggested schedule on pages 10–14 shows 128 days of work. This means that students 

can complete this volume in thirty-two weeks if they work on assignments four days a week. 

However, this is just one possibility. Students should spend at least three days per week on this 

program. Younger students may find that spreading the work over five days per week for thirty-

six or more weeks is the best plan for staying motivated and managing the challenge.

Co-ops, Writing Groups, and  
Writing Coaches
The Writers in Residence series works well with writing groups. The suggested daily schedule lists 

assignments for four days per week. The fifth day of any week can then be used for a co-op day or a 

writing group. In both of these settings, students can share their drafts and final versions with others,  

and adult leaders can provide further instruction and feedback based on the material in WIR.

A writing coach is any adult who wants to guide students through the material in WIR in  
an organized way—through an online class, by individualized tutoring, or in a co-op setting. 
Additional materials for co-ops and writing coaches are in development. You can sign up to receive 
notifications about the release date for these materials and future volumes in the WIR series at  
www.writers-in-residence.com.
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Teaching Philosophy
The Writers in Residence series walks each student through the steps necessary to move from novice to 

expert writer—one who is confident and fascinated with the creative potential of language. To accomplish 

this, the following principles guide the teaching methods:

1. Writing must be authentic. Emerging 

writers should follow the same pathways 

professional writers have taken in the 

journey from beginner to experienced 

writer to expert writer. Assignments 

should mimic the writing activities and 

writing process adults engage in. Adults 

do not write to be graded. Rather, they 

write to inform, to influence, to entertain, 

and to understand themselves better. 

In the process the best writers solicit 

feedback from editors and readers so that 

their final creation is the best that it can be. These are the conditions and context that the  

Writers in Residence series seeks to simulate.

2. Writing should be purposeful. Writing tasks should be meaningful and interesting to students. 

Giving students a range of topics to write about and access to readers who are genuinely 

interested in what they have to say facilitates this goal. Parents, siblings, grandparents, friends, 

and writing groups may all be pressed into service as an audience for emerging writers.

3. Writing is an apprenticeship. Children master 

the English language by deep and long exposure 

to writers who have employed the creative 

potential of the written word for a wide variety 

of purposes. This means that writers must be 

readers—but not just casual readers. Students 

should learn to read closely and to notice what 

authors do to hold readers’ interest, provoke their 

thinking, and focus their attention. Expert models 

from familiar authors and other experienced 

writers serve as a foundation for the writing tasks throughout WIR.
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4. Writing requires risk-taking and 

experimentation. The world has no need 

for yet another high school composition 

written according to a prescribed form. 

What we need are those who can harness 

the power of language to craft narrative and 

argument that will shed new light on old 

mysteries. We need the unique, God-given voice of each child to be captured, polished, and 

shared. For this purpose, WIR creates a culture where students are rewarded for experimenting 

and taking risks. The emphasis is foremost on each student’s ideas and unique voice. Students 

must be assured that progress, not perfection, is always the goal.

5. Writing is cyclical, repetitive, maddening, and 

inspired. Writers must write to discover what 

they have to say. The process of writing is primed 

by the wellspring of inspiration, whose source is 

hidden who knows where! Writers ponder, write, 

retract, discuss, meditate, pray, rewrite, rethink, 

revise, stew, walk away, return, throw away, start 

again, eat chocolate, rewrite . . . and onward. The 

writing process is a discipline and a mystery. This 

is why it is so satisfying when writers finally get 

just the right words in just the right places. This means that students may write several versions 

of the same assignment or may change things substantially from one draft to another. This is 

a sign that they are on their way to becoming experts. Experts understand that good writing 

involves revising until their writing goals are achieved.

6. Readers are paramount. Students must never 

lose sight of the fact that written communication 

is intended to be read and understood. What 

we have to say must be relevant and meaningful 

for our readers. Therefore, writing is a humble 

endeavor—one where we always advocate for our 

readers by often considering how to compose our 

thoughts with greater grace, wit, and clarity.

We need the unique, God-
given voice of each child to be 

captured, polished, and shared.

Writers ponder, write, 
retract, discuss, meditate, 

pray, rewrite, rethink, 
revise, stew, walk away, 

return, throw away, start 
again, eat chocolate, 

rewrite . . . and onward.

WIR frequently reminds 
students that a writer’s 

number one job is to keep 
readers reading.
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Teaching Method

General Overview

I understand the time constraints of parents and teachers. You are multitasking all the time—probably 

juggling many children, many subjects, and many schedules simultaneously. While this program is 

student-centered and student-directed, it is designed with parents, teachers, and writing coaches in mind 

as well.

In particular, the introduction, rubric, and checklists in each unit are designed to help you quickly 
grasp the assignments and a student’s progress. The Answer Key and Teaching Notes is also written so that 
you do not have to page back through the modules of the Student Text and Workbook in order to explain 
an answer.

Even so, please preview Writers in Residence before your student begins this program. This will give 
you a better framework for understanding the teaching approach and activities. It will also show you the 
trajectory I am following to build students’ understanding about writing and the language arts.

Six Traits Writing Model

WIR uses a modified version of the six traits model for teaching and assessing writing. During the late 

1970s and the early 1980s, several research teams asked writing teachers and college professors to 

identify the characteristics of good writing. Six distinct traits were mentioned over and over again in their 

answers. These six traits have been refined and applied in many classrooms and writing courses over the 

past two decades. The six traits are not new. They are just well defined and described in ways students 

seem to understand. For nearly two decades I have used the six traits model to teach students to write 

and evaluate their own writing. Since I adopted this paradigm, I find that students better understand how 

to improve their writing—and parents do too. The six traits approach takes the mystery out of teaching 

writing and provides the clarity we need to talk with our students about the strengths and weaknesses of 

the writing they produce.

The following six traits are used in WIR:

1. ideas

2. organization

3. sentence structure*

4. word choice

5. voice

6. conventions

* WIR uses sentence structure in place of sentence fluency. Later volumes of WIR will teach sentence  

fluency as a subset of sentence structure.
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These traits are systematically introduced, explained, and practiced in the Writers in Residence series. 
No matter what type of writing a student is asked to produce, the final draft is evaluated using a rubric 
based on this six traits model. (A reproducible infographic designed to help students remember and apply 
the six traits of good writing appears on pages xxii–xxiii of the Student Text and Workbook.)

The Writing Process

The writing process is not always systematic or linear (see 

item 5 in the preceding section about teaching philosophy), 

but there are definite stages to the writing process:

1. planning

2. drafting

3. revising

4. editing

5. polishing

Expert writers accept that they must take a piece of writing through each of these stages multiple 
times before it is usable or publishable. WIR introduces students to these stages and gives them a toolbox 
of strategies to use at each point in the writing process.

The reproducible infographic on pages xxiv–xxv of the Student Text and Workbook attempts to show 
the cyclical and repetitive nature of the creative process. (“Two steps forward, one step back” might also 
be a helpful description.) Please keep this in mind as students struggle to gain expertise.

The Assignment Cycle

WIR cycles through four repeated types of writing tasks. All important forms of written expression can fit 

within this framework:

 G I Remember writing assignments help students master the personal narrative.

 G I Imagine assignments teach creative writing, such as short stories, poetry, and novels.

 G I Investigate assignments teach students important research skills.

 G I Think assignments teach opinion and argument writing, of which persuasive writing is a 

subset. (Argument writing is also known as academic writing.)



Writers in Residence

22

Language Arts

The conventions of the English language—grammar, punctuation, capitalization, spelling, formatting, and 

usage—are best taught in context. Students learn to value these conventions by using them to accomplish 

tasks that they care about. Learning conventions through this method requires much less time than the 

traditional method. You’ll learn more about the WIR approach to grammar in the section on “Grammar 

Instruction” on pages 24–27 of this book.

Spelling

WIR does not teach spelling explicitly. Rather it 

asks students (and parents) to edit their work for 

spelling errors in the final stages. Accurate spelling 

is not essential for clear communication. Further, 

overemphasizing correct spelling often results in 

students using only words they are confident they 

can spell. This creates a boring and stilted writing 

style that is far below what the child is capable 

of thinking, imagining, and talking about. In the 

process, the child’s voice is lost, not captured.

To raise writers, we must create a learning 
culture where students are rewarded for expanding 
their vocabulary and experimenting with new words. 
To do this, spelling and usage mistakes should be tolerated, and attempts to try something new should be 
celebrated and encouraged.

In my experience, most students who write a lot for an audience achieve standardized spelling 
of common words by high school without separate instruction in this area. I suggest using a separate 
spelling program if the student asks for one or if the student repeatedly misspells a lot of common (not 
new) words and is not improving. Avoid using a program that is so time-consuming that students have 
little time left for real writing. Professional writers use a spell checker program to catch their spelling 
errors. In most cases, this is the best strategy for emerging writers as well.

The Role of a Parent, Teacher, or Writing Coach

The Writers in Residence series is designed for students to use independently, to the degree that is possible. 

Younger students and beginning writers need far more direct instruction and support from a parent, 

teacher, or writing coach than older, more experienced students. Greater independence will emerge as 

Overemphasizing correct 
spelling often results in students 

using only words they are 
confident they can spell. This 

creates a boring and stilted 
writing style that is far below 

what the child is capable of 
thinking, imagining, and talking 
about. In the process, the child’s 

voice is lost, not captured.
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students gain greater control and mastery of the writing 

process.

However, meaningful written communication always 
presumes an audience; therefore, one of the greatest 
responsibilities of a parent, teacher, or writing coach 
is to provide that audience for the student. Without it, 
assignments are merely duties devoid of purpose. Writing 
must be authentic, and a student’s time and efforts should 
be respected. What a child writes is a window into that 
child’s intellectual life and development. Most of all, we 
should value the opportunity we have been given to share 
this process together.

Feedback

Targeted feedback is an essential support that parents, 

teachers, and writing coaches give to students. The 

Reviewer’s Rubric for each writing assignment is designed 

to help you do this. It lists the key elements for each trait 

the student is asked to focus on in that assignment. Use the 

rubric as a basis for discussion and feedback.

Respond to a student’s drafts as an interested reader. What ideas strike you as memorable or 
interesting? Talk about those first. What questions remain unanswered? Where would you like to know 
more? Approach sections that could be stronger from this angle. Notice new words a student uses, 
especially those collected from his or her reading or vocabulary lists. Celebrate effort, progress, invention, 
and careful attention to the elements listed on the rubric.

Occasionally, WIR encourages students to talk through their ideas with a parent, teacher, or writing 
coach. These are points where adult support and input are necessary. Talking through decision making as 
well as helping students understand the most important elements to focus on in a writing assignment will 
be critical to their success.

Grading

I strongly recommend that you not assign a letter grade to a writing assignment in this volume; rather 

evaluate each assignment for its strengths and weaknesses and for overall progress. The section on rubrics 

explains how to use this form of assessment. WIR includes unit reviews and mastery tests, which you can 

use for grading purposes if desired.

What a child writes is a 
window into that child’s 

intellectual life and 
development. Most of 

all, we should value the 
opportunity we have been 
given to share this process 

together.

Celebrate effort, progress, 
invention, and careful 

attention to the elements 
listed on the rubric.
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The Writer’s Portfolio

Final drafts of the writing assignments should be compiled in 

one place: the Writer’s Portfolio. Any additional writing projects 

from the year should also be included. The Writer’s Portfolio 

might be posted online or kept in a computer folder or a three-

ring binder. If possible, the child should decorate the portfolio, 

title it, and date it.

However the portfolio is configured, it should be designed 
to share with others. Children need a sense of accomplishment 
and a record of their progress. The Writer’s Portfolio is a 
keepsake, an archive, and a powerful learning tool. As students 
review their polished written work from each school year, they 
will gain insight into their unique writing process, progress, and 
writer’s voice.

Grammar Instruction

English Grammar Defined

English grammar is the classification system we use to 

describe, explain, and analyze the basic units of speech used 

for written and oral communication. These basic units of 

speech are called grammatical units. (Grammatical units 

include parts of speech, phrases, clauses, and sentences.) 

Every domain from math to science to music has a method 

for organizing and classifying its fundamentals. It is the 

language we use to talk about a subject with others. We can’t 

master a subject if we don’t speak the language.

Grammar doesn’t create content. But it can create beauty. 
English grammar provides the architecture for your child’s 
ideas. And that’s why it is important.

The Writer’s Portfolio 
is a keepsake, an 

archive, and a 
powerful learning 

tool. As students 
review their polished 

written work from 
each school year, they 

will gain insight into 
their unique writing 

process, progress, and 
writer’s voice.

Grammar doesn’t create 
content. But it can create 
beauty. English grammar 
provides the architecture 

for your child’s ideas. And 
that’s why it is important.
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What Works

Here’s what I’ve learned in thirty years of teaching 

kids how to write (and to love it).

 G Kids can learn to follow the rules of 

English grammar without completing 

tedious exercises.

 G Kids can learn how to use the 

fundamentals of English grammar to write 

better sentences. They can even find the process interesting. And it is okay if the adults in 

their lives are also learning more about English grammar right alongside them.

Here are a few things to keep in mind as you help your child with the grammar lessons in WIR:

1. Kids can’t learn anything if they are not motivated. If students do not turn on their brains, focus 

their attention on the matter at hand, and choose to think deeply about the information, learning 

doesn’t take place. (This truth explains why you don’t remember a lot of things you supposedly 

learned in school. You weren’t paying attention!)

2. It is easier to push a cart downhill than to pull it uphill. That’s what momentum (or motivation) 

does. Parents and teachers need to use a downhill scenario, then, for teaching grammar. In the 

remainder of this section, I will show you just how to do that.

3. Grammar instruction is not an end in itself. There is 

no eternal value—and only a modest earthly one—in 

labeling and diagramming sentences. Grammar lessons 

should have practical value for the students, and 

each lesson must be linked to a real purpose that is 

immediate and relevant to their lives. 

4. Language arts (grammar, capitalization, punctuation, spelling, and usage) should be taught 

through practical application to writing tasks that kids care about. When students can study 

the conventions of English grammar in the writings of authors they admire, they have a 

sustaining interest and motivation to learn how to follow these rules. In fact, they will master the 

fundamentals of English grammar with increasing ease as the cycle of completing meaningful 

tasks and studying expert models is repeated.

5. The most powerful teaching method at your disposal is not in what you say, but in what you 

model. If you embrace the approach to grammar in the Writers in Residence series and show your 

kids that you find this information interesting and valuable, then they will get the message that 

English grammar is important to adult life.

Grammar instruction is 
not an end in itself.
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The End Goal

Understanding the grammar of English won’t produce 

original ideas or engaging content, but it will help 

students improve the structure and clarity of what they 

write. It will also help them analyze their sentences and 

identify sections that can be recast in more powerful 

ways. My goal is to teach young writers how grammatical 

units function so that they can engineer elegant, original 

sentences that have power and artistry.

Grammar Focus in Volume 1

Volume 1 of this series introduces the parts of speech and shows students how each one can function 

in a sentence. The parts of speech introduced include nouns, verbs, adjectives, adverbs, conjunctions, 

prepositions, and interjections. (Pronouns are not covered in depth in volume 1; they are taught in 

volume 2.) Volume 1 also introduces the fundamentals of capitalization and punctuation.

Two other grammatical units are also included in volume 1: prepositional phrases and complements. 
Some parts of speech cannot be understood apart from the grammatical unit they are always included 
with. A preposition is always a part of a prepositional phrase, and a linking verb is always followed by a 
complement.

In addition to direct grammar instruction, WIR includes expert models that show students 
how accomplished writers use the grammatical units under discussion, as well as capitalization and 
punctuation, to create the stories we love.

By the end of volume 1, students should be able to analyze some of their own tendencies—both good 
and bad—in the sentences they build. Good writers are self-aware writers. They are their own best critics.

Grammar Focus in Volume 2

In volume 2, students start to use the language of English grammar to describe and discuss their writing. 

They learn more about the parts of speech included in volume 1 and are introduced to different types of 

pronouns, verb complements, points of view, and agreement among sentence parts. The standards for 

citing sources and using MLA formatting are also introduced.

The goal is to teach young 
writers how grammatical 

units function so that they 
can engineer elegant, 

original sentences that have 
power and artistry.
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Future Volumes

In future volumes students will learn about different types of phrases, clauses, and sentences. They will 

practice recognizing these in the expert models provided and will start to include them in their own 

writing assignments. Future volumes will also include advanced punctuation, capitalization, formatting 

skills, and in-depth study of verbs and tenses.

Finally, we will address style issues: parallel construction, coordination and subordination of ideas, 
shifts in subjects and tenses, wordiness, and redundancy. Throughout the series, students will study a 
wide variety of rich expert models from top-notch writers.

Why They’ll Get It and Not Forget It

 G Research shows that the students who frequently read and are read to, as well as those 

who write a lot, are most likely to use the conventions of the English language with the 

greatest accuracy and success.

 G Intensive grammar study completed in isolation does not create better writers and readers.

 G Exposure, not mastery, is the goal in the lower-level volumes of WIR. By returning to ideas 

and skills over and over again through unique and varied writing assignments, students 

will see how they can use what they learn.

 G WIR uses a spiral approach to teaching concepts. A concept is introduced in one volume 

and expanded on as the series progresses. Information is not merely repeated; it is 

elaborated on and applied in new situations. Students’ understanding of concepts will 

deepen and broaden over time when used in multiple situations.

 G By the end of the series, students will have learned the content and skills presented in WIR 

through repeated, applied practice in a variety of contexts. Taught in this manner, they will 

not forget it.

In conclusion, have fun, learn alongside your kids, and push the cart downhill, not up!
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Repeated Elements

Unit Introduction

The unit introduction provides an overview of the unit for both the student and the parent, teacher, or 

writing coach. It is designed as a reference tool to help you quickly grasp the writing assignment, focus of 

instruction, and language arts skills taught in the upcoming four modules.

Rubrics

A rubric is a special checklist for evaluating and grading writing 

or other projects. The rubric for each writing assignment focuses 

on the specific strategies and skills covered under each of the six 

traits of good writing in that unit. Students are held accountable 

only for what they have already learned and practiced. The focus 

is on progress, not perfection. All movement toward maturity in 

content and skill should be emphasized and celebrated.

Writers in Residence includes two types of rubrics. The 
Student’s Rubric for the writing assignment appears in the unit 
introduction and again in the last module of the unit. With the 
help of a parent, teacher, or writing coach, students evaluate their 
finished assignments with the rubric. The points earned on the 
Student’s Rubric are filled in on the Journeyman Log.

Parents, teachers, and other readers can use a Reviewer’s 
Rubric, provided in the appendix of the Student Text and 
Workbook and in the back of this book. The Reviewer’s Rubric 
is designed to help readers give students targeted feedback. 
Reviewer’s Rubrics should be used in the context of conversation 
with students, as some items will be impossible to perceive based 
on the writing sample alone. The points on the Reviewer’s Rubric 
are not filled in on the Journeyman Log.
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Writer’s Questions

At the beginning of each module, 

the Writer’s Questions remind 

students to turn on their brains and 

get ready to learn. Students should 

hold these questions in mind as they 

work through the module to gain 

experience and expertise. At the end 

of each module, students will discuss their answers to these questions with a 

parent, teacher, or writing coach. This activity will reinforce their understanding 

and retention of the most important information in that module.

Sneak Peek

This section at the beginning of each module provides a preview of the 

primary skills and concepts to be practiced and incorporated into the 

writing assignment. These objectives also provide insight into possible 

answers to the writer’s questions.

The Assignment

The writing assignment at the beginning of each module identifies the key 

areas students will focus on as they work through the unit.

Expert Model

Each unit includes one or more pieces of writing by an 

expert writer—often a familiar author. Students learn to 

analyze these models and to note the specific strategies 

the expert used to accomplish the goal of the writing 

task.

In this module  
you will learn:

• Poetry shows the 
beauty and power of 
language.

• Poetry is created 
through sound, 
rhythm, and meaning.

• Poets use vigorous 
verbs, specific nouns, 
and descriptive 
modifiers to create 
vivid imagery in their 
readers’ minds.

Sneak  
Peek

Writer’s Questions 
What is poetry?

How do I create sound in my poems?

How do I show but not tell readers how I feel  
about the subjects of my poems?

EX
PE

RT
 M

O
D

EL The Eagle
By Alfred, Lord Tennyson

He clasps the crag with crooked hands; 
Close to the sun in lonely lands, 
Ring’d with the azure world, he stands. 

The wrinkled sea beneath him crawls;
He watches from his mountain walls,
And like a thunderbolt he falls.
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Student Samples

Samples of student work show students how to complete writing activities.

Writer’s Toolbox

Throughout WIR, specific strategies that expert writers use are set apart in the 

Writer’s Toolbox. The appendix of the Student Text and Workbook includes a 

list of these strategies in an attractive, reproducible form for easy reference.

Graphic Organizers

WIR uses graphic organizers to help students generate 

ideas and organize their content. Graphic organizers 

are more powerful teaching tools than formal outlining 

because they help students visualize their projects and 

identify the relationships among the parts of their essays 

and stories.

The Sandbox

The Sandbox sections of WIR give students a place to experiment with various 

writing strategies. They also give students a break from the longer writing task 

of the unit. Student writing improves when students write a lot. The Sandbox 

is one way to keep students composing. Space for completing the Sandbox 

assignments is not included in the Student Text and Workbook. These are to 

be handwritten on the student’s own paper or typed on a computer.

Word Sleuth

In volume 1, students are asked to collect new words they want to remember to use and words they realize 

they are prone to misspell. In volume 2, the Word Sleuth sections continue to spark students’ interest and 

attention to new words with a variety of assignments that draw on their reading, imagination, and research. 

Furthermore, many terms in the text of WIR are defined in the glossary at the back of the book; these 

words are highlighted in the lesson text. Vocabulary is more heavily emphasized in the companion program, 

Readers in Residence, where students see vocabulary words used in context. This is the key way all of us—

including students—learn what words mean and how they can be used.

STUDENT  
SAMPLE

WRITER’S 
TOOLBOX
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Module Checklist

A checklist at the end of each module serves a twofold purpose: 

It helps students keep track of their progress and gives parents, 

teachers, and writing coaches a quick way to make sure students 

have fully completed all the assigned work in each module. The point 

system is a method of evaluation that emphasizes progress rather than 

grading. The student checks off the work he or she has completed. 

The parent, teacher, or writing coach awards points based on the 

point system provided.

Writer’s Workshop

The sentence is the fundamental organizational unit for composing 

thought in the modern English language. (You can find the interesting 

history of the sentence online if you are so inclined.) Emerging 

writers need the most practice at the sentence level. In most units in 

this series, one module specifically focuses on sentence structure. In 

volume 1 of WIR, students review the parts of speech and practice 

using them. Students then create and revise sentences in the module 

and in their writing assignment, focusing on this sentence part. 

In volume 2 of WIR, the Writer’s Workshop covers MLA 
formatting, verb complements (including direct and indirect objects), 
pronouns, point of view, and agreement.

In subsequent volumes, students progress from learning the 
basic parts of speech to learning how to use phrases and clauses to 
build more complex sentences. Proper punctuation is taught concurrently with learning how to compose 
different types of sentences. The Writer’s Workshop sections of WIR are marked with an orange tab to 
help you find them easily.

Review Your Progress

Systematic review of concepts and skills is integrated throughout WIR. Explicit review is provided 

through “Review Your Progress” sections, mastery tests, and unit reviews. A cumulative assessment in the 

form of a Final Review is provided at the end of each volume. However, these assessments are intended to 

be used as teaching tools rather than grading instruments. Allow students to review their writing and the 

relevant modules while composing their answers. Encourage students to talk about their responses with a 

parent, teacher, or writing coach before finalizing their answers to the review questions.
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Unit Review

The unit review asks students to demonstrate their understanding of the writing concepts and strategies 

taught in the entire unit.

Mastery Test

A mastery test appears at the end of some Writer’s Workshop modules. It reviews conventions of the 

English language and grammar terms.

Final Review

At the end of each volume is a final review designed to reinforce and deepen students’ understanding 

of the concepts and skills covered in that volume. Students are also asked to reflect about the 

writing projects they produced that term. This is an important step in helping young writers learn to 

constructively evaluate what they produce so they can learn to improve. A parent, teacher, or writing 

coach should participate in this process. However, the focus should be on what the student thinks, so he 

or she should do most of the talking.

Journeyman Log

A Journeyman Log in the appendix 

of the Student Text and Workbook 

provides a place for students to fill 

in the total points they earn on the 

following activities in WIR:

 G module checklists

 G workout record (2.17)

 G student’s rubrics

 G unit reviews

Students can earn an award of distinction if they earn 85% of the points possible in volume 2.  
Submit your request to receive your award of distinction at www.writers-in-residence.com. You will  
find instructions on the home page.
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Internet Safety

By Leah Nieman 
leahnieman.com

Guidelines for  
TEACHING  

KIDS TO USE  
THE INTERNET 

SAFELY

Because kids will be using the Internet in this series and in life, it’s important to have 

ongoing discussions with them about Internet safety. Conversations about online 

activities should be natural and normal in our homes. We discuss water and roadside safety 

with our kids. We talk to them about possible dangers and teach them guidelines for safety 

from a young age. Online safety should be no different. We’re simply having age-appropriate 

discussions with our kids so that they become adults who are digitally responsible.

Here are a few guidelines:
1. Have a family digital media agreement. 

As the old adage says, “If you fail to plan, you are planning to fail.” This statement is 

so true when it comes to online safety. Communication is key! Most families struggle 

with technology because they don’t have a plan for it. Having a family digital media 

agreement gives everyone in your home guidelines for Internet usage. You can find 

a digital media agreement that you can download and use with your family on the 

Book Extras website at www.apologia.com/bookextras. Please use the password—

godcreatedlanguage—to access the Writers in Residence page.

2. Teach kids to carefully check the URL before clicking through to a website. 

Most legitimate websites’ URLs end in .com, .org, .edu, or .gov. Page 27 in the 

Student Text and Workbook has a detailed listing of domain name extensions for 

reference. If you start seeing additional extensions after the .com, .org, .edu, or .gov 

or see anything that is not a normal URL ending, you should question the source.
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Guidelines for  
TEACHING KIDS TO USE 

THE INTERNET SAFELY

Recommended Internet Filters 

Koala Safe 
https://koalasafe.com

Net Nanny 
https://www.netnanny.com

Covenant Eyes 
http://www.covenanteyes.com

3. Teach kids to shut off the monitor and get a parent. 

Teach your children that if they see inappropriate, scary, or upsetting websites 

or images, they need to shut off the monitor and immediately get a parent. This 

enables the child to block the image but does not shut off the computer. You’ll 

then be able to hit the ON button to look at the screen and find out why your 

child is upset. Be sure to discuss the website or image with your child as well. This 

will give you the opportunity to help your child process the content he saw. It will 

also provide valuable information so that you can prevent the site from getting 

through your filter in the future. Make any necessary changes to your filter.

4. Stay calm. 

Kids make mistakes, and accidents happen. Often, kids don’t tell their parents 

when something bad happens online because they fear punishment. It’s hard to 

keep kids safe and guide them when you aren’t aware of what’s happening. That’s 

why it’s important to stay calm if your child comes to you for help with Internet 

issues. Assure kids they are safe by thanking them for their honesty when they 

talk to you. Take a moment to evaluate the situation. Then come back with a 

solution and guidance if needed. In the end, this will help keep open lines of 

communication with your child. And that’s the goal!

5. Use an Internet filter and kid-friendly search engine. 

Make sure your browser is set to filter out explicit content. Also, when searching 

for images, use an advanced search to limit the results to images that can be used 

free of charge. In addition, use one of the recommended Internet filters and a kid-

friendly search engine. Keep in mind that there is no guarantee against offensive 

material, but these suggestions will go a long way toward blocking it out. 
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Internet Safety

Kid-Friendly Search Engines

KidRex

KidRex uses a combination of Google Safe Search and Google Custom Search.

Google Safe Search Google Custom Search

Google Safe Search screens keywords, 
phrases, and URLs from search results.

KidRex has added its own list of inappropriate 
websites. These sites are blocked and won’t get 
pulled in a search using KidRex.

KidRex also has a webpage removal request tool so that users can report websites that need 

to be added to the list of inappropriate websites.

KidsSearch

KidsSearch is designed to be used by libraries and schools. It’s also perfect for home use. This 

is a valuable search engine for researching topics. My favorite feature of KidsSearch is that 

kids can easily search by what they want to find: web, pictures, videos, games, and more.

Google Safe Search Google Custom Search

Google Safe Search screens keywords, 
phrases, and URLs from search results.

KidsSearch screens outbound links using filters 
in addition to using Google Safe Search.

KidsSearch uses feedback from the community. If you find a bad or inappropriate link, 

simply report it. 

KidsClick

KidsClick is owned and operated by the School of Library and Information Science at Kent 

University. KidsClick is not a filter. It does not prevent users from being able to access any 

URL address that they enter. KidsClick is intended to guide users to good sites, not block 

them from bad sites. 

Anyone can read KidsClick’s selection criteria for websites. I love that they don’t allow 

websites with unsafe privacy features for kids or sites that require an access fee.

IN
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N
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Teaching Notes

Listed below are the important concepts covered in Writers in Residence, volume 2. (This chart also 
appears in the Student Text and Workbook, Final Review, page 476.) The chart is included here as a 
preview for parents, teachers, and writing coaches. Students are asked to discuss what they have learned 
about each concept with you during the Final Review.

Important Concepts

readers essay conclusion rhythm

rubric logical reasons grammatical units mood

reliable source facts parts of speech lyric poetry

verifiable source apt examples subject haiku

Internet research details predicate poetic license

library research data modifier connotation

choosing a topic
six traits of good 

writing
connector figures of speech

study strategies ideas complement allusion

plagiarism organization types of verbs punctuation

in-text citation sentence structure function words writing process

bibliography word choice types of pronouns feedback

MLA style conventions antecedent inspect and improve

paraphrase voice agreement setting

summarize tone point of view characterization

interrogative thesis poetry plot

interviewing skills topic sentence imagery narrator

argument introduction sound show but don’t tell
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Unit 1 
This chart lists activities where students are instructed to ask a parent, teacher, or writing  

coach to assist them.

Unit 1

Plan Ahead (page 8) 1.16 Word Sleuth 2.18 Find an Expert Checklist 3

1.4 Get Your Gear 1.17 Revisit: Writer’s 
Questions

2.19 Take Your Field Trip 4.6 The Order Matters

1.7 Test 1: Who Said It? Checklist  1 2.21 Revisit: Writer’s 
Questions

4.7 Illustrate Your Science 
Report

1.9 Internet Research 2.4 Library Research Checklist 2 4.8 Readers Needed

1.10 Types of Websites 2.6 Research the Resources 3.7 Conventions: Titles 4.11 You Be the Judge

1.11 Test Drive 2.7 Is It Reliable? Is It 
Verifiable?

3.10 Paraphrase 4.13 Revisit: Writer’s 
Questions

1.13 Investigate This 2.8 And the Winner Is . . . 3.11 Summarize Checklist 4

1.14 Where the Wild 
Things Are

2.14 Study Strategy 5: 
Learn New Words in 
Context

3.14 Revisit: Writer’s 
Questions

Unit 1 Review

“Into the Wild” (I Investigate)
The primary purpose of the “I Investigate” units is to teach students how to do research writing. This type 

of writing is very important for their academic success, especially if students are college bound. It also 

fosters cognitive development. Research writing requires a sophisticated set of skills; students will need a 

lot of practice to develop these. 

This unit is an introduction to the fundamentals of academic research:

 G choosing a good topic to research

 G finding reliable and verifiable information

 G using the Internet safely

 G gathering resources from the library

 G properly crediting the sources used in the report
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Because researching a topic to write about is a lengthy process, I chose a simple way for students to 
organize their research: Q&A format. Later assignments in the Writers in Residence series will focus on 
writing a research paper—including synthesizing the research of others with their own voice and analysis. 
Before we get to that, though, students need to learn how to find good sources of information about a 
topic and study those sources thoroughly before writing the paper. (In my experience, few students put 
adequate time into this step.)

You may wonder why I call the finished assignment a science report, not a research paper. A report 
paraphrases and summarizes factual information in the author’s own words. A true research paper 
contains a thesis and the author’s original ideas and analysis. That’s where we will head in volumes 3 and 
4 of this series.

Plan Ahead
A field trip is a requirement for this assignment. I realize this may be a challenge for you to arrange, but 

it will be well worth the effort. Firsthand experience is a critical source of information for writers. Over 

the years I’ve found that students produce their best writing about their experiences. Later volumes will 

emphasize adding their own voice and insights to their research papers; firsthand experience with the 

topics they write about will be the most likely source of that originality. So I hope you can make this 

activity happen.

Students are also asked to visit the library to collect resources for this assignment. This is scheduled 
for 2.5–2.7 on the SuggeSted daily Schedule. 

Choosing a Topic
Most unsuccessful writing projects begin with a poorly considered topic. That is why I ask students to spend 

a lot of time researching possible topics for the assignments in this volume. If your child doesn’t struggle with 

this issue, then feel free to streamline this process. In later volumes of Writers in Residence, I will not require this 

much effort. I break down the process here into explicit steps in the hope that students will automatically cycle 

through this process (at least mentally) before committing to a topic in future assignments.

Internet Research
In the Writers in Residence series, I will always tell students to ask a parent, teacher, or writing coach to 

help them when they are required to use the Internet for research. This is to help you monitor their online 

use. The Internet is a rich source of valuable information for research writers, but it is also fraught with 

peril, especially for children. I found that teaching my own kids to use the Internet safely was akin to 

teaching them to drive—they had a lot to learn, and they needed a lot of practice with my husband or me 

beside them (stomping on the imaginary brakes!). I view students as having their learners’ permits in this 

series. They will need your help for Internet-related activities.
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You will find guidelines for using the Internet safely in the Student Text and Workbook on pages 
26–27. Additional information for parents is provided on pages 33–35 of this book. Please preview this 
information and be available to help your child with the Internet activities.

Wikipedia
Wikipedia represents an evolving source of information. At this time, it is not broadly accepted as a 

reliable source of information for academic papers. Wikipedia entries have no attributed authorship 

because the information is crowdsourced. That means that many people have contributed to the page—

some who have professional credentials and many who do not. Further complicating this issue is 

Wikipedia’s policy of allowing people to post anonymously. Despite this, early research has found that 

many Wikipedia entries are comparable in accuracy to printed encyclopedia entries. Other studies have 

found that most errors are corrected within minutes. Advocates note that print sources of information 

go out of date quickly, while Wikipedia entries reflect the most current information. Because of this, the 

acceptability of Wikipedia as a source in academic contexts is growing. However, its reliability is still 

significantly uncertain, so it is not a recommended source for this series.

In my online high school classes, I allowed students to use Wikipedia as an initial source of 
information but not as a source for their citations or bibliographic entries. Instead, I showed them how to 
use the footnotes at the bottom of a Wikipedia entry to track down a more reliable and verifiable source 
that they could then use in their research papers. This may be an option you consider for older students. 
I don’t recommend Wikipedia as a source for elementary or middle school students—the entries are not 
well written or engaging.

Please note that Wikipedia entries often turn up at the top of an Internet search, so please discuss the 
issues surrounding this source as you help your child learn to conduct online research for this unit.

Library Research
While Internet research may seem more convenient, your local public library is still your best resource 

for reliable and verifiable information. How libraries catalogue their collections, though, is in flux. Some 

are moving away from the Dewey Decimal System in favor of a word-based system with categories and 

subcategories, similar to what bookstores use. Most libraries require users to know how to search a 

database to find the resources that are available (as opposed to the out-of-date card catalog). Because of 

the evolving nature of our library systems, I elected not to teach how to use the Dewey Decimal System in 

this series. Rather, I hope you will take advantage of the training your local library provides. Students will 

be asked to use the library in future research assignments.

If you are not already familiar with your local library, you may want to make a trip before you begin 
this unit. Some books that your child will need for this project may need to be placed on reserve or 
requested through the interlibrary loan system.
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MLA Style
This unit introduces students to the Modern Language Association’s (MLA) conventions for formatting a 

research paper and citing sources. Students are often not required to adhere to these standards prior to 

middle school. I introduce them here because the Writers in Residence series is used by a wide age range of 

students. If this is your child’s first experience with citing sources and preparing a bibliography, feel free 

to modify these requirements to match your child’s readiness.

The Writers in Residence series uses the MLA Handbook, 8th edition (ISBN: 978-1603292627). This 
is a major update, so it will differ from the conventions you followed in school. The MLA Style Center: 

Writing Resources from the Modern Language Association is a thorough and helpful website you may wish to 

consult (style.mla.org).

Even though the Chicago Manual of Style is followed in the book publishing industry (and is used in 
most Apologia books) for parenthetical citations and works cited, we have adopted MLA style for this 
series, starting with volume 2, so that students will not be confused by two different systems. The Works 
Cited list in the Student Text and Workbook (pages 489–491) reflects MLA formatting, so students can 
use this as an expert model as well.

Plagiarism
In thirty years as an English teacher, I have had my share of encounters with plagiarism. But this has 

shown me that I have an important obligation to my students: I must provide plenty of instruction to help 

them. I am deeply committed to addressing that obligation in this series.

Most young students commit plagiarism for several reasons:

1. They don’t know what plagiarism is.

2. They don’t know any strategies for avoiding it.

3. They don’t know enough about the topic they are writing about to put information into their 

own words.

Avoiding plagiarism requires sophisticated writing skills. Not only must students learn how to 
paraphrase and summarize in their own words, but they must also learn a variety of sentence patterns to 
use (since it is also plagiarism to use the same sentence structure as the original author, only changing 
a word or two). Students need time and practice to learn how to do all these things. I will continue to 
provide instruction about plagiarism in this series and give kids plenty of opportunity to practice avoiding 
it. I encourage parents, teachers, and writing coaches to be patient and supportive as students learn these 
skills. Most students will need your help incorporating what others have written into their papers.
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A good strategy to help students transform what they have read into their own words is to ask them 
to tell you what they have learned. Take notes for them as they talk, and then let them use your notes 
as a first draft for what they write. You will find helpful information about plagiarism at this website: 
plagiarism.org.

Paraphrasing and Summarizing

These important skills are introduced in this unit. They are both advanced writing skills. Don’t be 

surprised if students struggle with the activities on pages 88–92. They may need a lot of assistance from 

you. By the end of this series, students will feel confident in their ability to paraphrase and summarize. 

As with many concepts and skills taught in Writers in Residence series, paraphrasing and summarizing are 

also taught in the Readers in Residence series. (It is a bit easier to show students how to paraphrase and 

summarize when studying a book together.)

Unit 2 
This chart lists activities where students are instructed to ask a parent, teacher, or writing coach to  

assist them.

Unit 2

5.10 Interview the 
Experienced

6.11 Readers Needed 7.12 Revisit: Writer’s 
Questions

8.14 With Fanfare and 
Panache

5.11 Search and Verify 6.14 Revisit: Writer’s 
Questions

Checklist 7 8.16 You Be the Judge

5.14 Revisit: Writer’s 
Questions

Checklist 6 8.5 Voice: Show Your 
Emotions

8.18 Revisit: Writer’s 
Questions

Checklist 5 7.3 Quick Review 8.8 Inspect and Improve: 
Sentence Structure

Checklist 8

6.7 Body Paragraphs: 
Organization Again

7.11 Word Sleuth 8.12 Inspect and Improve: 
Conventions

Unit 2 Review
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“Making the Case” (I Think)

The primary purpose of the “I Think” units is to teach students argument writing. (This is sometimes 

called academic writing.) This unit intentionally follows the “I Investigate” unit because solid arguments 

begin with solid research. All the skills covered in unit 1 will be put to good use again. If students 

completed Writers in Residence, volume 1, then they were introduced to argument writing in unit 4, “My 

Favorite Author.” If so, consider reviewing that unit with them, as well as the final version of the personal 

essay they created for that assignment. This review will trigger memories and also provide additional 

examples for students to keep in mind. 

Argument writing is one of the most powerful learning experiences you can provide for your children. 
Formulating opinions about what they experience and read and then supporting those opinions with 
logical reasons based on facts, apt examples, and descriptive details is one way kids learn to think deeply 
about important issues. Many students may find the first two units in this volume stretching. However, 
the skills taught will not only help them become better writers; they will also help your kids become 
better learners in all their subjects.

Plan Ahead

In 5.10 interview the experienced, students are asked to schedule interviews with at least two people 

who have firsthand experience planning a vacation. The interviewees can include you or another family 

member, a travel agent, or a family friend.

More Research Skills

This unit adds to the research skills students learned in unit 1. Students are introduced to some of the 

important skills of scientific research—survey construction, data collection, and data analysis. Are you 

surprised to find this in an English program? Scientific research is fundamental to formulating opinions 

based on logical reasons and solid evidence. To be ready for college by the end of high school, students 

should know how to be systematic thinkers; collecting evidence is a critical part of this process.

Learning how to do original research will also help your child avoid plagiarism. Original research 
makes it much easier for students to combine their own voice and analysis with information written by 
others. As I noted earlier, students often plagiarize because they don’t know enough about the topics they 

write about. Original research is one way to avoid this problem.

The student’s original research for this unit will come from the activities in 5.6–5.8 and 5.10.
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Essay Writing

This unit continues to build students’ essay writing skills. The essay is the form of writing most often 

used for expressing an opinion, especially in an academic setting. An essay includes an introduction, 

body paragraphs, and a conclusion. Each of these has a specific job to do. In WIR volume 2, the expert 

model of an essay is annotated to show students how each sentence in each paragraph of the essay fulfills 

a specific function. Students should know exactly what job every sentence in an essay is intended to 

accomplish. During your discussions with students about their drafts, ask them to talk to you about each 

sentence and the type of information they are attempting to include in it. This will help them grow as 

self-aware writers who are capable of analyzing their strengths and weaknesses as they compose. This self-

awareness will eventually help students gain control of their writing processes.

The expert model is annotated on pages 126–128 and again on pages 157–159 of the Student Text 
and Workbook. You have permission to photocopy the expert model so that students can keep it in front 
of them as they work through this unit.

Thesis

The most important component of an argument essay is the thesis. The thesis states the position that the 

writer will argue in the essay. It contains an opinion that can be supported with logical reasoning, facts, 

and examples. In my experience students need a lot of help and practice before they learn to write a solid 

thesis on their own. Some common problems I have seen include the following:

 G The thesis doesn’t contain an opinion.

 G The thesis contains an opinion that is not arguable. For example, the student’s opinion is 

closer to a statement of fact.

 G The thesis doesn’t contain an opinion that is broad enough to develop into a 

multiparagraph essay.

 G The thesis cannot be supported with logical reasoning, facts, or examples. The thesis may 

be too emotionally charged. It may be based only on personal experience. Or the student 

just doesn’t have the time to do the research necessary to back up his or her claims.

 G The thesis is too broad to be successfully defended in just a few paragraphs. In this  

case, students have chosen a complex issue with too many facets that must be considered. 

If a student is committed to the topic, help him or her narrow it down to just one aspect  

of the issue.
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Even if your student develops a thesis with these types of problems, it is fine to let him or her try to 
develop an argument essay based on it. Kids learn by doing. In later volumes of Writers in Residence, we 
will continue to look at thesis development in depth. The rule of thumb here is to use your judgment 
when deciding how much effort to require of your child when tackling the activities in this series. At the 
end of the day, kids need to feel successful throughout their journey from novice to expert writer.

Six Traits of Good Writing

I use this unit to show students how the six traits of good writing can be applied to their essays. My goal 

is to make students highly aware of the six traits and to train them to evaluate what they write in light 

of each trait, one at a time. Experienced writers draft and revise while holding all six traits (and more) 

fully in mind simultaneously. Looking at each one individually in this unit and revising accordingly may 

seem unnecessary for some students, but please assure them that we will move on to a more holistic 

approach in later volumes. Right now, the six traits are the training wheels that will take students to more 

sophisticated writing in the future.

Writer’s Workshop

This unit’s Writer’s Workshop returns to teaching the fundamental sentence parts that writers use to build 

strong sentences. In this volume, I introduce the technical term for these parts—grammatical units. (In 

volume 1, I just called them sentence parts.) Depending on how much grammar instruction your student 

has had prior to using Writers in Residence, these modules may be merely a review, or they may seem like 

an introduction to a foreign language (and be completely overwhelming). Please adjust the amount of 

help you give your kids with these modules accordingly. If your goal is to help your kids learn to write 

at the highest levels of their ability, then they need to understand the function of the grammatical units 

that writers use to build sentences. In volumes 3 and 4, students will learn the common sentence patterns 

writers build with these grammatical units. (So stick with me—we are getting ready to start a major 

construction zone with these tools.)

The content in the Writer’s Workshops will always be reviewed and built on, so it is just fine if kids 
do not completely master the information in these modules. The most important concept in the Writer’s 
Workshops in this volume is on page 176, 7.4 it’S what it doeS that MatterS. If student writers can 
remember that every part of their sentences is doing one of only five possible jobs, then I will be able to 
show them how to write stronger, clearer sentences in the forthcoming volumes.
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Unit 3
This chart lists activities where students are instructed to ask a parent, teacher, or writing coach to assist 

them.

Unit 3

9.3 What Makes a Poem a Poem? Checklist 10 12.12 Poetry Jam

9.15 Revisit: Writer’s Questions 11.9 Point of View 12.13 You Be the Judge

Checklist 9 11.12 Revisit: Writer’s Questions 12.15 Revisit: Writer’s Questions

10.6 Revise for Sound and Rhythm Checklist 11 Checklist 12

10.10 Revisit: Writer’s Questions 12.4 Denotations and Connotations 
of Words

Unit 3 Review

“Poetry Jam” (I Remember)

It’s time for a whole new direction. While units 1 and 2 emphasized analytical writing, the last two 

units give kids the opportunity to develop their creative writing skills. The “I Remember” units focus on 

writing assignments drawn from a student’s memories and experiences. These assignments are personal 

and do not generally require outside reading or research. Most kids will find these assignments less time 

consuming than research or argument writing—and many will find them more enjoyable. (Don’t hesitate 

to remind them, though, that breaking a cognitive sweat is helping their brains to grow.)

Poetry is an acquired taste for most of us. I assume students have not had much of an introduction 
to poetry, so before they write their first poems, I spend a lot of time showing them the characteristics 
that distinguish poetry from prose. If your student is not ready to fully understand some of the technical 
aspects of poetry, please don’t overemphasize this information. Playing with language is the main goal I 
hope to accomplish with the assignments in this unit. I plan to return to poetry again in the Writers in 

Residence series, and Readers in Residence will also include a poetry collection.

The Poems They Write

Students are asked to create an acrostic, a lyric poem, a haiku, and a cinquain in this unit. The acrostic, 

haiku, and cinquain are short poems. I want students to really work on every single word they select for 

these assignments. I hope that working with shorter poems will help them be willing to do this. The lyric 

poem will likely be the most challenging to write because so much has to be accomplished in it. Please 

communicate to your child the value of tinkering with each poem a lot. In my experience, students are 
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quickly satisfied with the poems they create, and I had to become a master motivator to get them to keep 

revising. (Good luck! I’m rooting for you.)

If possible, combine reading or listening to poetry with this unit. Another suggestion is to talk about 
the lyrics of songs your family enjoys. Many songs, especially hymns and worship songs, have poetic 
qualities.  

Pronouns

I did not cover pronouns in Writers in Residence, volume 1, because I wanted to use them in this volume 

to teach students how to write from a consistent point of view. I hope this meaningful context will help 

students pay closer attention to the pronouns they use as they write. Many fundamental grammatical 

and stylistic errors in student writing involve pronouns. For this reason, I will return to pronouns often, 

including the Writer’s Workshop for unit 4.

Notice that I introduce the concept of function words versus content words in the unit 3 Writer’s 
Workshop. If you have time, please discuss these terms with your students. It is helpful for students to be 
able to divide the parts of speech into these two categories.  

Point of View

Point of view, like voice and tone, is a very advanced concept for students to grasp. They will likely 

find that identifying first-person, second-person, and third-person pronouns is simple enough. But 

understanding how pronouns establish the point of view is another matter. I introduce point of view in 

the poetry unit and continue to develop the concept and its use in unit 4, where students write a short 

story. They may find establishing a consistent point of view easier in unit 4 than in their poems.

The Sandbox

The Sandbox is a place for students to mess around with engaging writing activities that they are 

not required to revise and polish. It’s a break from the effort and rigor required for the major unit 

assignments. However, if students become deeply involved with a Sandbox activity, don’t hesitate to adapt 

the unit to allow them to take this prompt through the full writing process. In this unit in particular, 

students could replace one of the other poetry assignments with their humorous poem.
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Figures of Speech

The English language includes dozens of figures of speech. Metaphor and simile are just two of them. 

Many lists also categorize allusions as figures of speech (though not all authoritative sources do). All 

three are presented in this unit. Figures of speech are a major focus in this language arts curriculum 

(particularly in Readers in Residence) because students’ reading comprehension is significantly affected by 

their understanding of them. In general, figures of speech are words and phrases that are not intended to 

be taken literally. You can see the problems that can arise if students don’t understand this or if they do 

not know what the words and phrases actually mean. (For example, consider the possible confusion that 

can arise from an idiom like “It’s raining cats and dogs” or “You’re barking up the wrong tree.”)

Even though recognizing figures of speech and their intended meanings most significantly affects 
reading comprehension, students can understand them better if they use them in their own writing 
(because they know what meaning they intend to get across). Figures of speech also add layers of 
meaning, which are particularly important in poetry.

Unit 4
This chart lists activities where students are instructed to ask a parent, teacher, or writing coach to assist 

them.

Unit 4

Plan Ahead (page 354) 14.10 Revisit: Writer’s 
Questions

15.11 Revisit: Writer’s 
Questions

16.11 Finally, Final Draft

13.2 Why Imagine? Checklist 14 Checklist 15 16.12 You Be the Judge

13.11 Revisit: Writer’s 
Questions

15.4 Reflexive Pronouns 16.4 Recruit Some Expert 
Readers

16.14 Revisit: Writer’s 
Questions

Checklist 13 15.9 Inspect and Improve: 
Pronouns

16.8 Show but Don’t Tell Checklist 16

14.5 Third-Person Point of 
View

15.10 Word Sleuth 16.9 Vivify Your Voices Unit 4 Review

Students will also need your assistance for the Final Review on pages 475–477.
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“A Fantastical Tale of Extraordinary Exploits” (I Imagine) 

The “I Imagine” units are designed to teach students the primary aspects of creative writing. My secondary 

intention is to show students how fiction works so that they will better understand the literature they 

study. In this unit, students learn how to develop the primary components of a short story. Most of these 

were studied in depth in Readers in Residence, volume 1. If you did not use that program, students will still 

be able to complete this project with the instructional content I provide here. (But using both programs 

provides students with a lot of synergy.)

Plan Ahead

On pages 365–366 I provide a list of books that can serve as expert models. Feel free to use any book in 

your home library that has a fantastical setting.

Also note that students will need a copy of The Hobbit for an activity in Module 16.

The Writing Process

I use this assignment to unpack the writing process shown on xxiv–xxv in the Student Text and 

Workbook. As with the six traits of good writing, experienced writers will move through this process in 

a more holistic way—composing, revising, getting feedback, and editing as they go. I realize that walking 

through these steps in a systematic, linear fashion may be frustrating for some writers who already do 

many of these steps simultaneously or young writers who think that a first draft is the final draft. Use your 

best persuasive skills to convince your kids to just embrace the process in this unit. At the least, it will 

help you identify the steps students are not taking enough time with or do not fully understand.

13.4 Know Your Readers

Inexperienced writers typically do not understand their audiences. To be fair, many student writing 

assignments do not have an authentic audience because they are primarily designed for grading purposes. 

I want students to have real audiences in this series because real writers always write for an audience 

and that audience shapes what they say and how they say it. To give students a deeper understanding of 

how their audience should shape what they write, I ask them to choose a particular young listener as the 

intended audience for their fantastical tale.

I have had great success with this assignment in live co-op classes, so I hope you will see a lot of 
growth in your child’s writing skills during this final unit. Typically, both the student writer and the young 
listener love the experience.
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The Narrator and Point of View

If students have not written many short stories before, they may struggle to achieve a consistent point of 

view. Learning how to develop their characters, describe a fantastical setting, and construct a plot that 

wraps up in a decent amount of time will be challenging enough. Students who have completed Writers 

in Residence, volume 1, and other creative writing assignments should be ready for this next level of 

challenge. 

The key point I would like students to grasp here is that the narrator of a story affects every single 
sentence. The narrator tells the story from his or her perspective, and that influences what information is 
revealed and how it is interpreted. Understanding what terms like perspective or angle mean may require 
further discussion and explanation on your part. I give examples in this unit, but students may do better 
with recent examples from their own lives to really understand how the person who tells the story filters 
everything through his or her point of view. As students begin to draft their stories from a particular point 
of view, it will be helpful to have them assume the role of the narrator they have chosen and read the draft 
aloud to you—infusing it with the narrator’s personality, opinions, and distinguishing characteristics.
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Unit 1
MODULE 1

1.7 Test 1: Who Said It?

Directions: What kinds of occupations, education, or experiences would help a person 
become an expert about different types of wildlife in your state? Discuss this with a parent, 
teacher, or writing coach, and write your ideas on the lines provided.

Answers will vary. Sample answers are provided.

Some occupations that would help a person become a wildlife expert are park 
ranger, wildlife rescue center worker, wildlife rehabilitator, ecologist, wildlife 
biologist, fishery technician, environmental scientist, wildlife veterinarian, 
zookeeper, and game warden. An expert in wildlife might have education in 
biology, ecology, wildlife management, zoology, or botany. A person might 
have experiences such as volunteering at a wildlife rescue center or a state 
park, bird watching, or working as a trail guide.

MODULE 3

3.5 When and Where to Cite

Directions: Write “yes” or “no” in the column on the right to indicate whether the 
information must be acknowledged or not. 

To Cite or Not to Cite, That Is the Question

Information Yes or No

the average height, weight, and lifespan of your animal in 
sentences you write in your own words

no

a story about rehabilitating an injured animal you find online, 
rewritten in your own words

yes

suggestions for viewing your animal in the wild from your interviewee yes

quotes about your animal’s habits from one of your library books yes
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Rubric  
Point System: 

5 points – This is the 
best I’ve ever done.

4 points – This is a 
strength in this piece.

3 points – I improved 
here in this assignment.

2 points – I remembered 
to pay attention to this.

1 point – I need to 
improve in this area.

Student’s Rubric for “Into the Wild”

Traits of Good Writing
Points 
Earned

Ideas
• I chose my topic through a systematic process.

• I collected the information in my report from 
reliable and verifiable sources.

• My sentences contain facts and interesting details 
from my research.

• I properly documented the words and ideas of 
others in my report.

• I paraphrased and summarized my research in my 
own words.

• I included some of my own ideas and experiences 
that show what I learned.

• I included illustrations that provide additional 
information for my readers.

Organization
• I presented my research in a question-and-answer 

format.

• I organized my report by related topics.

• I introduced each topic with an engaging question 
that requires several sentences to answer fully.

• I organized the questions and answers in a logical 
way.

• The information in each answer is related to the 
corresponding question.

Sentence Structure
• All my sentences are complete thoughts.*

Unit 1 Student’s Rubric

Continued on next page »
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Rubric  
Point System: 

5 points – This is the 
best I’ve ever done.

4 points – This is a 
strength in this piece.

3 points – I improved 
here in this assignment.

2 points – I remembered 
to pay attention to this.

1 point – I need to 
improve in this area.

Student’s Rubric for “Into the Wild”

Traits of Good Writing
Points 
Earned

Word Choice
• All my nouns are as specific as they can be.*

• I used vigorous verbs to describe the action.*

• I chose adjectives and adverbs that add descriptive 
details.*

• I used interrogative adverbs and interrogative 
pronouns to create questions about my animal.

Conventions
• I properly documented my sources in the body of 

my report.

• I properly documented my sources in the 
bibliography.

• I properly alphabetized my list of sources in the 
bibliography.

• I followed the rules for capitalization carefully, 
especially in my titles.

• I punctuated my direct quotations correctly.

• I punctuated the end of each sentence correctly, 
including my questions.*

• I checked to make sure all my words are spelled 
correctly.

Total

Unit 1: 120 points possible

Unit 1 Student’s Rubric
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Checklist  
Point System:
1–6 points may be 
awarded by a parent, 
teacher, or writing 
coach for each task 
completed. Here are 
the recommended 
guidelines: 

6 –  exemplary in quality 
and effort

5 –  exemplary in either 
quality or effort

4 –  acceptable in quality 
and effort

3 –  acceptable in either 
quality or effort

2 –  needs improvement 
in quality and effort

1 – incomplete
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Checklist for Module 1

Directions: When you have completed a task, make a ✔ in the 
“Done” column. Ask a parent, teacher, or writing coach to award you 
points for each task using the checklist point system. Fill in the points 
you have earned on the Journeyman Log in the appendix.

Tasks Done 
✔

Points 
Earned

1.4 Get Your Gear
• On the lines provided, note how you will 

keep track of your research.

• Include details about how you will label your 
notebook or file folders and where you will 
store your notes so you won’t lose them. 

• Discuss your plans with a parent, teacher, or 
writing coach.

1.7 Test 1: Who Said It?
• Discuss the kinds of occupations, education, 

or experiences that would help a person 
become an expert about different types of 
wildlife in your state with a parent, teacher, 
or writing coach.

• Write your ideas on the lines provided.

1.10 Types of Websites
• With the help of a parent, teacher, or 

writing coach, conduct an Internet search for 
information about your state capital.

• Conduct several searches using different 
keywords and phrases, with and without 
quotation marks.

• Try to find at least one site that fits each 
type of website listed.

• Write the name of the site and the URL on 
the line provided.

• Use this exercise to talk about the clues 
that tell you which sites are safe and which 
sites may not be. Discuss how to tell the 
type of site a URL will link you to from the 
description provided in the search results.

Continued on next page »
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Checklist  
Point System:
1–6 points may be 
awarded by a parent, 
teacher, or writing 
coach for each task 
completed. Here are 
the recommended 
guidelines: 

6 –  exemplary in quality 
and effort

5 –  exemplary in either 
quality or effort

4 –  acceptable in quality 
and effort

3 –  acceptable in either 
quality or effort

2 –  needs improvement 
in quality and effort

1 – incomplete
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Tasks Done 
✔

Points 
Earned

1.11 Test Drive
• Before you begin your research, estimate 

the number of animal species in your state. 
Write the number on the line provided.

• With the help of a parent, teacher, or 
writing coach, use the Internet to research 
the different species of wildlife that live 
in your state. Use keywords similar to the 
ones used in 1.9 by the author of the expert 
model. Search without and with quotation 
marks around your keywords. 

• Identify which sites retrieved by your search 
you should investigate further.

• List some of the sites that provide the best 
information about the species of animals 
that live in your state. Follow the guidelines 
in 1.7 to make sure the sites you select are 
reliable sources of information.

• From the sites you investigated further, 
come up with a new estimate of how many 
different species of animals live in your state. 
Write that approximate number on the line 
provided.

1.13 Investigate This
• Choose the category you are most interested 

in learning more about for this project.

• With the help of a parent, teacher, or 
writing coach, find a reliable website that 
lists your state wildlife in the category you 
chose. Use the my State animaLS chart to 
record the names of all the animals in your 
chosen category. 

• Confirm your list using two or more reliable 
sources on the Internet.

• Circle any animal on your list experts do not 
agree on.

• Record the reliable sources you used on the 
lines provided.

Continued on next page »



Writers in Residence

142

Checklist  
Point System:
1–6 points may be 
awarded by a parent, 
teacher, or writing 
coach for each task 
completed. Here are 
the recommended 
guidelines: 

6 –  exemplary in quality 
and effort

5 –  exemplary in either 
quality or effort

4 –  acceptable in quality 
and effort

3 –  acceptable in either 
quality or effort

2 –  needs improvement 
in quality and effort

1 – incomplete

Tasks Done 
✔

Points 
Earned

1.14 Where the Wild Things Are
• With the help of a parent, teacher, or 

writing coach, list the potential places to 
visit on the PotentiaL FieLd triPS chart.

• Note each location’s hours and fees.

• Note the animals you will be able to research 
if you visit and the kinds of information you 
will find.

1.15 The Sandbox
• Imagine the kinds of information scientists 

might report about you if they decided to 
study you in your natural habitat (in your 
home with your family).

• Answer the suggested questions or others 
you find more interesting in your science 
report.

• Organize your report using the Q&A format. 
Ask and answer at least four questions. 
Share with family and friends.

1.16 Word Sleuth
• Create an animal alphabet with animal 

names that are new to you. 

• Look up a picture of each animal on the 
Internet or in a reference book.

• Share your animal alphabet with a younger 
sibling or friend.

1.17 Revisit: Writer’s Questions
• Discuss your answers to the Writer’S QueStionS 

from the beginning of the module with a 
parent, teacher, or writing coach.

Total

Module 1:180 points possible
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